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I am happy to witness this knowledge piece which is drafted based on the needs of the
women at the grass root level as well as the staff of the State Rural Livelihoods Missions
(SRLM). The set of seventeen modules is an expression of the experiences that women
continue to face in the community as well as at the household level and constantly use
the platform of Deendayal Antyodaya Yojana- National Rural Livelihoods Mission (DAY
NRLM) to challenge the barriers for a decent living and an empowered life.

DAY NRLM is an anti-poverty flagship scheme which is premised on the principles of
collectivizing women from primary to higher levels of federation for better access to
livelihoods and finance. The scheme has a focused approach towards gender
mainstreaming in the program architecture. The two-pronged strategy of en gendering
the program includes - i. gender integration across the verticals of DAY NRLM; and ii.
establishing institutional mechanism as a platform for women’s grievance redressal.
These physical spaces created under DAY NRLM through collectivization over time has
demonstrated powerful and able women leadership in addressing gender issues. The
experiences of these women seems to be fulfilling as there is an enhanced capacity and
perspective building that has been possible over a period of time. However, there has
been a growing demand for a packaged training module based on concepts and issues on

gender.

This endeavour is to tailor make training modules that are relatable and use innovative
pedagogies that stimulate participatory training. The pedagogy encourages free flowing
conversations between the trainer and participants to understand the causes and
symptoms leading to gender inequalities in different socio cultural contexts. The
aggregated piece of knowledge is extremely significant in standardizing the capacity
building process at the levels of staff and cadres. This establishes a uniform knowledge
base across the demand and supply side, thus catalyzing the impact of achieving the
mandate of women empowerment and gender equality across the DAY-NRLM.
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| take ﬂii's.opp_artun'ity to congratulate the joint efforts of NMMU and IWWAGE in
bringing out this publication which has multiplier effect in terms of building capacity,
knowledge base and the ability to lead the federations more effectively and efficiently.

—_—

(Nita Kejrewal)




The set of seventeen modules have been thought through and written with support from
Initiative for What Works to Advance Women and Girls in the Economy (IWWAGE). The
modules will help to standardize the capacity building efforts for gender mainstreaming
within National Rural Livelihoods Mission in the country.

IWWAGE is an initiative of LEAD, an action-oriented research centre of IFMR Society
(a not-for-profit society registered under the Societies Act). LEAD has strategic oversight
and brand support from Krea University (sponsored by IFMR Society) to enable synergies
between academia and the research centre. IWWAGE is supported by the Bill & Melinda
Gates Foundation. The content in the modules does not necessarily represent the views
of the Bill and Melinda Gates Foundation.

We would also like to extend our gratitude towards National Resource Persons for
supporting us in preparing these modules. The modules have been peer reviewed by a
group of gender experts led by Dr. Manjula Krishnan, Retd. IES.

Technical Lead: P. Usha Rani, Aniruddha Brahmachari.
Editorial Support: Atiya Anis.

Authors: Aasha Ramesh, Archana Singh, Alpaxee Kashyap, Andal Devi, Gyan Prasad,
Moumita Sarkar, P. Prashanthi, Roopali Mohapatra, Sarbani Bose, Seema Bhaskaran,
Sneha Mishra, Soya Thomas, Sunila Singh.

Peer reviewed by: Dr. Manjula Krishnan (Chairperson), Mousumi Sarkar, Neeta Hardikar,
Prerna Kumar, Sushmita Mukherjee.

Design, lllustrations and developed by: Impression Communications, Sanjay Sahai,
Harjeet & Preeti Bawa (Support).
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Introduction







Deendayal Antyodaya Yojana National Rural Livelihoods Mission (DAY-NRLM) is an
anti-poverty flagship scheme of the Government of India, implemented by the Ministry
of Rural Development. The core belief of the scheme is to collectivize poor women

into primary and secondary institutions. These institutions create physical spaces for
enhancing solidarity to address differential needs and concerns of women and girls in
the community and ensure greater visibility of women as citizens in the development
planning process.

DAY-NRLM has two pronged strategies to engender the scheme- i. creation of functional
institutional mechanisms that connect community to the governance architecture and
provide solutions to the barriers that impede the development of women both in public
and private spaces and ii. engendering the verticals of DAY-NRLM resulting in gender
responsive and creating an enabling environment that promotes women'’s participation
in livelihoods, in both traditional and non-traditional sectors. Fundamental to all

this, is the deepening of an understanding of the different gender concepts, human
behavior and lived experience of women who face the challenges of patriarchy. The
importance of understanding the cause and effect relationship of positioning women

in the community/household as strong economic and social entity within the program
has to be well crafted within knowledge pieces for training and capacity building of the
different staff and cadres.

The set of seventeen modules is an effort towards propelling the shift in creating an
enabling women friendly environment that recognizes the intersectional challenges
of women and girls in the community. The modules use lived experiences of women,
experience sharing, games and participatory learning methods in various topics and
sessions to make it evocative, relatable and push towards a strong demand driven
system. The modules will be used by the National Resource Persons to train the staff
and cadres who in turn will train the other cadres of the institutions.

The modules cover conceptual understanding of various topics on gender like sex and
gender, social construct, gender division of labour, asset ownership etc., while other
topics have been discussed based on the needs from the states, empirically reflected in
the gender operational strategy.

NMMU extends special gratitude to IWWAGE in supporting the development of the
knowledge pieces that are highly beneficial in achieving the mandate of gender equality
in the implementation of DAY-NRLM.

GENDER MODULES



The modules will help to facilitate the sessions in a participatory way. The expectation of
the gender sensitization training/workshop with the support of this manual is a method
of analyzing the social situation through different life experiences. The facilitator could
use the manual as a guiding material and can refer to more relevant support materials
for the training purpose. Through this training, the facilitator will arrange the facilities,
opportunities, and the space to build the capacity of the participants to analyze their
attitudes, ideas, life experiences, intervention, perspectives, and identity through the
training.

The facilitator should avoid lectures as much as possible, encourage discussion,
motivate the participants to ask more questions and address the key ideas more
thoroughly during the session. The sessions are designed not only for awareness but it
is an opportunity for participants to articulate their personal views as well. The facilitator
should support the participants with knowledge and experience to mainstream gender
into their personal life and respective projects/program.

The facilitator has to keep the following points in mind while conducting the training:

e C(reate a new and acceptable environment to analyze one’s own attitude and values
through discussion, interaction, and sharing of experiences.

e The training is based on experiences, thoughts, and feelings shared by the
participants. Do not force participants to talk or share their ideas/experiences but if
anyone is showing interest to talk, do allow them.

e The facilitator has to treat everyone as equal.

e |If the number of women is more, then the facilitator may consider breaking them
into small groups that are heterogeneous in nature.

e Make sure that all women have their safe spaces to contribute. In case women from
certain communities seem to be participating less, ensure that the group is reminded
of the commitment to create a safe space for everyone.

e The facilitator gives an opportunity to think and analyze gender nuances.

e The facilitator should intervene and motivate participants to actively participate in
activities.

e Do not let personal prejudices interfere with the facilitator's role as a session leader.

e Atthe beginning ice breaking sessions and team building exercises (games,
performance, fun activities) may be planned.
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The facilitator can start the training with an ice breaker to help the participants
interact and get to know each other.

The facilitator should use simple language.

The facilitator should try to provide as much additional local information/experiences
on the topic as possible and present the topic from different angles to stimulate
discussion that clarifies the topics. The facilitator must encourage the participants to
relate each activity/situation to their lives and then analyze.

The facilitator should visit the groups while the participants are in groups and clarify
issues.

Group activities/rotation can also be innovative and ensure that everyone is getting
opportunities through different activities. The purpose of the group discussion is not
to reach a decision.

There can be different opinions among the participants, so the facilitator should
allow them to share their opinions and not question the understanding.

Have a good understanding of the topic. Mental preparation will help to answer
questions in the best way.

Facilitators do not impose ideas but encourage participants to think about the
concept and share their ideas.

It is better to have a participatory atmosphere beyond the classroom style.

The facilitator has to ensure prior to the training that all the materials are ready and
arrange for facilities to screen the presentations/videos (videos can be downloaded).

Time management is an important skill for facilitators so divide the time for each
activity/exercise according to the total time given for the entire session. Support the
participant to manage their time in each session and activity.

The facilitator can lead the discussions with the support of points and questions for
discussion given in the modules.

At the end of each session, the facilitator can lead a discussion on the way forward/
further interventions. The roles and responsibilities of each team given at the end of
the module will be helpful for the discussion.

At the end of each session, the facilitator will help the participants to understand
building the perspective, visioning, identification of roles of each and changing
dimensions and priorities. The facilitator can guide them to think about the changes
at the individual and the organisation/collective level as a whole.
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Sex and Gender




géﬁg Objectives

e To enable the participants to understand the nuances of gender in their
lives.

e Tointroduce the concepts of gender and sex, and understand the
practices and thoughts.

e To bring changes in their life by challenging gender stereotypes as and
when necessary.

e To understand the concept of patriarchy and how it is related to gender
inequalities.

Materials Required

e Picture cards
e Drawing sheets
e Marker/sketch pen

e Audio-visuals

Content

e Gender and sex

e Patriarchy

Time: 2 Hours

- Notes for the facilitator

This module has two sessions. Session 1 is an exercise and one video of 1
minute. Session 2 has a discussion. The facilitator will have to discuss the
concepts of gender, sex and patriarchy by the end of this session.

n SEX AND GENDER



Sex and Gender

What is Gender?
o https://www.youtube.com/watch?v=f8yBiseXBVg

O Exercise-1:

@ In this activity, role reversible sentences will be provided—which means that the
role can be played by both men and women.

Facilitator has to read the following statements and ask participants to
identify which roles can be undertaken by both men and women and
which can be undertaken either by men or women. The facilitator can add
statements based on the local context.

e Women can take care of children, ® Men are soldiers because they

not men. are brave and can fight.

e Body hair is okay for men, but e Women are good homemakers
not for women. Women should due to their emotional
remove their body hair. disposition.

e Women breastfeed babies. e Women deliver babies.

e Post-mortem is done by male e Men are more intelligent and
doctors. knowledgeable.

e Men's voices change during e Men grow facial moustache and
puberty. beard.

After these activities, the participants will be able to understand
the difference between gender and sex. They will also recognize the
differences of sex and gender in their own lives.
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e Can anyone explain what is gender and what is sex?
e Can we change our sex?

e Can we change our gender?

e Canyou share any experiences related to gender?

e What are the consequences of gender stereotyping?

e What can we do about this?

‘Sex’ refers to the biological and physiological characteristics that
define Male or Female. Aside from this, there are people whose gender
identity, or their internal sense of being man or woman does not match
the sex they were assigned at birth. Sex is not easily irreversible though
sex change and gender reassignment procedures are possible.

‘Gender’ refers to the socially constructed roles, behaviours, activities
and attributes that society considers appropriate for men and women.
Gender interacts with, but is different from the binary categories of
biological sex. Gender refers to the characteristics of women, men,
girls, and boys that are socially constructed. This includes norms,
behaviours and roles associated with being a woman, man, girl, or boy,
as well as relationships with each other. As a social construct, gender
varies from society to society and can change over time.

Gender roles, norms and relations are taught by socialization.
Socialization is a process of informal education which imparts
certain values, attitudes and behavioural codes to individuals. These
behavioural codes are different for men and women. They often
put greater restrictions on women in matters of freedom of choice,
expression and movement in comparison to men in most societies.

Socialization is a continuous process. Several institutions, starting with
the family into which a child is born, help in the process of socialization.
The sources from where we learn gender-based behaviour are family,
friends, tribe, peer groups, society, religion, culture, traditions, schools,
customs, proverbs, media, legal provisions, etc.
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SEX AND GENDER

e When these roles and activities become routinely incorporated into
everyday work, it is called normalisation. Normalisation involves the
construction of an idealised norm of conduct, For example, the way a
woman should behave and then rewarding or punishing individuals for
respectively conforming to or deviating from this ideal becomes the
practice.

The facilitator will discuss these questions with the participants-
e What are the consequences of such inequalities and social constructs?
e What can we do?

The facilitator will add that society may consider a male superior to a
female-and that superiority stems from holding power and exercising
privileges that emanate from this power.

What is this system called?

This social system is called ‘patriarchy’, in which men or the person having
more power predominates in roles of political leadership, moral authority,
social privilege and control over property.

The facilitator will then ask about the impact on men and women in a
patriarchal society. These are-

e Creating inequality.

e The inferior and secondary status of women.

e Loss of self-confidence, courage and determination for the powerless.
e Powerless people become more and more dependent.

e Demoralizing anyone who dares to question the patriarchal rules.

e Denial of opportunities and access of information/resources to the less
powerful.

e Gender-based violence.

e Decision making is power-centric.



The facilitator will lead the discussion on patriarchy and its
consequences at the level of the household, society and on the
action that can be taken to address these inequalities. When we

understand how the concept of patriarchy operates, our families will

also learn about it and recognize the discrimination and injustice.
An unequal power relation leads to a stressful and unsatisfactory
life within the family, workplace and in society. The main point to
be recognized is that patriarchy is not a tirade against men, but

against the injustice and discrimination that arises out of societal

inequalities.

The mission staff and the community institutions can take on the following
responsibilities to ensure intervention and action on gender integration in
DAY-NRLM-

Staff

Conduct gender sensitization of all staff at different levels.

Develop a functional Internal Complaint Committee (ICC) at the mission
level.

Create gender sensitive ecosystems like toilets, creches, etc., at offices
and workplaces.

Have a gender sensitive policy for selection of women and marginalized
communities in positions, and access to benefits like maternity benefit
and insurance.

Gender integration in verticals of Social Inclusion and Social
Development (SISD), Institution Building and Capacity Development
(IBCB), Financial Inclusion (FI) and livelihoods like inclusion in SHGs as
members and office- bearers; equitable access to community funds and
bank linkages; and reduction in drudgery, access to assets, resources,
market, technology, skill development, non-conservative occupations,
etc.

GENDER MODULES



SEX AND GENDER

Community Cadre
e Gender sensitization of CLFs, VOs and SHGs.

e Preventing discriminatory practices at the household level like child
labour, child marriage and promoting equity in household distribution
of food, gender division of labour, reduction in drudgery, etc.

e Use of contextualised behaviour change communication material for
discussing and creating awareness on gender discrimination at public
and private spaces.

The facilitator will lead the discussion and encourage the participants
to share their experiences along the following lines-

Sex: ‘Sex’ refers to the biological and physiological characteristics that one
is born with (Male, Female or Intersex).

Gender: ‘Gender’ refers to the socially constructed roles, behaviour,
activities and attributes that society considers appropriate for men and
women. ‘Masculine’ and ‘feminine’ are ‘gender’ categories. The term
‘gender’ is used to describe a set of qualities and behaviour of men and
women by the society.

Gender is not biological: New-born babies and young children (girls and
boys) do not have an understanding as to how they should look, speak,
dress, behave, think, or react. As they grow up, their socialization process
dictates the kind of behaviour and attributes that are expected of them.

Gender is a sensitive issue: Feelings about gender issues can often be
deeply personal and can trigger memories and emotions (both positive
and negative) about past or current experiences. When we deal with issues
of identity, it is not always possible to know ‘who is in the room’. Before
engaging in such discussions with the group, the facilitator needs to think
carefully about how to conduct them sensitively and responsibly.

Gender is a political issue: The understanding of gender is based

upon power relations. This is witnessed both at the household and the
community. Power is exerted over the powerless at both levels. Hence,
gender inequalities is a lived experience for those rendered powerless.
Challenging these inequalities, through lived experiences at the personal
and public level, often means changing the status quo, and is a deeply
political act of transformation. One of the popular slogans of the feminist
movement has been ‘The Personal is Political'.



Patriarchy

Patriarchy literally means ‘Rule of the Father’ (pater-father, archy-rule). It is
the power of the man—the father—extended from the family to the social,
political and economic domains of society. Patriarchy is a social system

in which men hold primary power and predominate in roles of political
leadership, moral authority, social privilege and control of property. Some
patriarchal societies are also patrilineal, meaning that property and titles
are inherited by the male lineage.

Patriarchy is associated with a set of ideas, an ideology that acts to explain
and justify this dominance and attributes it to inherent natural differences
between men and women.

It is both a social structure and an ideology or a belief system that
upholds men as superior. It concerns the experience of women who
face exploitative and unequal relationships with men. The expression
of patriarchy varies across cultures and cuts across different historical
periods.
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MODULE 2
Social Construct and
Socialization of Gender




géﬁg Objectives

e To enable the participants to understand the nuances of gender in their
lives.

e To understand how socialization leads to role disaggregation.

e To understand how primary and secondary institutions impact and
influence socialization.

e To spread awareness about equity, equality and address the
discrimination within domestic and public domains.

Materials Required

e Picture cards
e Drawing sheets
e Marker/sketch pen

e Audio-visuals

Content

e Socialization of gender
e Gender construction

e Gender stereotypes—masculine and feminine

Time: 2 Hours

ae Notes for the facilitator

This module has three exercises. For the first, a poster of a boy named
Kamal and a poster of a girl named Kamli are required to make the exercise
interesting. For the second, the facilitator will give examples of newspaper
advertisements to start the discussion and then let the participants take
over. For the third, an audio-visual (AV) system will be needed to play the
video. Test the speakers before the start of the session.

n SOCIAL CONSTRUCT AND SOCIALIZATION OF GENDER



Social Construct and
Socialization of Gender

Q Exercise-1:

@ Kamal Kamli exercise

The facilitator will ask the participants to divide themselves into two
groups, and each group will be provided a chart paper. Each group will be
asked to present the characteristics of Kamal and Kamli on the chart and
share it with the other group.

One group will talk about Kamal, a boy born into a middle-class family in
the village and the incidents and events in his life till he is 20 years old.
The other group will talk about Kamli, a girl born into another middle class
family in the village and the incidents and events in her life till she is 20
years old.

The facilitator will then explain the differences between Kamal and Kamli,
although they are of the same age and share the same status.

Discussion about the socialization of girls in society and the discrimination
experienced there of needs to be unpacked and discussed in the groups.
Also, reflections on what makes us believe that these are natural and
inhibits us from changing the situation/status quo.
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e Why and how did Kamal and Kamli lead different lives and what
influenced the changes?

e What is the role of family, peers, relatives and others in society?

e Can you cite any examples of discrimination from your day-to-day
life?

e |Is this gender discrimination being experienced across generations
of women in our societies?

e How are we treating our children differently from the time they are
born?

e What are the consequences of such discrimination?

The facilitator will lead a discussion based on experiences and practices in
the local context (e.g. their village), using the following prompts-

e Examples of change in status quo despite challenges (such as Sati,
widow remarriage).

e Examples from daily life experiences such as—
Concrete roads instead of kutcha roads.
TV and mobile phones in every household.
Girls going to school and college in large numbers.
Women engaged in SHG activity.

Changes in dress style of women and girls (saree to salwar suit,
jeans, etc.) /men and boys (lungi to pants and shirts).

Government schemes to promote rights and entitlements of girl
children: example, Sukanya Samriddhi Yojana, The Prohibition of
Child Marriage Act, 2006, New Education Policy 2021 etc.

SOCIAL CONSTRUCT AND SOCIALIZATION OF GENDER
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@ Searching for a groom/bride—qualities of groom/bride

The facilitator will ask the participants to divide themselves into two
groups. One group will list the qualities they would look for in a groom and
the other group will list the qualities they would look for in a bride.

When all the respective features are listed against the bride and groom,
the facilitator will ask-

e What is your expectation from the groom and bride?

e Why is it required for the groom to have this quality? E.g.
Why should the groom have a job or good income/business?
Why do we not expect that from a bride?

The facilitator will then ask the participants to mark the qualities
they would like to acquire for themselves and why. For the benefit of
the facilitator, the qualities will be listed as masculine and feminine,
respectively. S/he can take the participants through a brainstorming
exercise on the following qualities:

Anger Patience
Aggressive Loving/caring
Dominant Timid
Fearless Fearful
Courageous Not courageous
Strong Weak
Confident Not confident
Independent Dependent
Knowledgeable lgnorant
Intelligent Innocent
Scholar llliterate
Breadwinner Homemaker

Harsh

Sensitive/emotional
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@ Screening the audio-visual (AV) by Kamla Bhasin on masculinity- TV series
Satyamev Jayate

The facilitator will lead a discussion based on the video.

=

What do you feel/think about this audio/video?

What ideas have you drawn from this?

Can you share any experience related to this?

What are the consequences of these notions?

What can we do to change these notions?

e Any qualities can be acquired by anyone, irrespective of their sex.

e In other words, ‘male’ and ‘female’ are categories based on sex and
‘masculine’ and ‘feminine’ are categories based on gender. The term
‘gender’ is used to describe a set of qualities and behaviour expected
from men and women by society.

e Prescriptive language, behaviour, roles, and promotions based on
masculine and feminine concepts of gender need to be challenged.

SOCIAL CONSTRUCT AND SOCIALIZATION OF GENDER



The participants will be able to understand how the processes of
socialization, cultural and social norms lead to differential treatment
towards boys and girls, and men and women in the society. They can be
asked to think about and discuss how girls and boys grow up in the house
and among friends. They can try to understand if others are living as
equals in the family.

Social construction among boys and girls

The facilitator will ask the participants to divide themselves into groups,
discuss the prevailing social norms for boys and girls in society, and present
the same at the plenary. The facilitator will consolidate the major highlights
of the presentations and, if necessary, provide inputs on the topic.

Social constructionists claim, for example, that gender differences start
from early ages like children’s activities leads to gender differences in
behaviour and differential treatment both at household and community
levels.

Children learn to categorise themselves by gender usually by the age of 3
years. From birth, children learn gender stereotypes and roles from their
parents and environment.

Some examples of social construction among boys and girls:

e Boys learn to manipulate their physical and social environment through
physical strength or other skills.

e Boys are encouraged to adhere to masculine qualities from childhood,
and such behavior may result in the perpetuation of violence against
girls and women in many ways.

e Boys are supposed to earn an income, provide for the family and are
considered the heads of the family.

e Boys are supposed to exhibit qualities of strength, dominance, courage,
self-assertiveness and independence.

e Girls learn to present themselves as objects of scrutiny.

e Girls are treated as a burden and liability; hence parents attach less
importance to their education.
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e Stereotyped roles are assigned to girls in society, i.e., girls will look after
the household and the family.

e Girls face nutrition discrimination within the family, and often get less
food than they require.

e Girls have to look after younger siblings when both parents go to work.

e Thereis a traditional bias against educating girls; they are often
not sent to school or drop out at an early stage because of lack of
supporting infrastructure (example, toilets for girls at schools).

The existing social norms for boys and girls need to be challenged and
changed for the betterment of families and society.

e The facilitator will lead a discussion on the impact and consequences of
social construct and existing social norms through some of the existing
practices.

e Issues like malnutrition, lack of information and access to menstrual
products, lack of supportive infrastructure in schools are seen to affect
girls in rural areas. Their physical, emotional and intellectual growth
remains stunted from a very early age. The family is always conscious
about their daughters’ socialization rather than their sons. They believe
that girls must be protected from the ‘evils’ of society and instead must
focus on household activities.

e The birth of a boy in most countries is celebrated among friends and
relatives. A son is an asset. He will inherit his father’s property and
get a job to help and support the family. He is given the maximum
opportunities and resources to excel in his immediate and future life.

e When a girl is born, the reaction is very different. Some women weep
because for them a daughter is just another liability. Her place is in the
home, not in the world of men. In some parts of India, it is traditional
to greet a family of a new-born girl with the saying, ‘the servant of your
household is born'.

Socialization: Socialization is the process of internalising the existing
norms, beliefs, practices, customs and ideologies of society.

SOCIAL CONSTRUCT AND SOCIALIZATION OF GENDER



MODULE 3
Gender Division of Labour




gg@ Objectives

e To enable the participants to understand gender roles and division of
labour.

e To understand how gender roles lead to gender division of labour.

e To enable the participants to understand gender discrimination based
on stereotyping of male and female

e To understand the social system, conflicts, pressures, benefits and
costs to conform to dominant gender roles and gender stereotyping.

Materials Required

Drawing sheets

Marker/sketch pen

Audio-visuals

Sacks, pebbles

Content

e Gender construction
e Gender stereotypes—masculine and feminine

e Gender division of labour

Time: 2 Hours

2= Notes for the facilitator

This module has three interesting exercises. The session will start with a
video for an initial understanding of gender division. For the first exercise,
a poster of different roles performed by men and a poster of different
roles performed by women are required. The facilitator can make the
second exercise more interesting through the pebble game. The third
exercise is called walking towards the wall, followed by a discussion.
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o https://www.youtube.com/watch?v=iuBwkDU7FkY

Q

@ The Ideal man and the ideal woman.

On one poster, the facilitator will paste pictures of a man performing
different roles and actions: washing clothes, babysitting, riding a
motorcycle, crying, helping wife with household chores, farming, working
as a blacksmith, cooking, mending clothes, fetching water, climbing hills,
carrying heavy loads on back, driving a lorry, beating wife, harassing a girl
on the road, etc.

On another poster, the facilitator will paste pictures of a woman
performing different roles and actions: cooking, cleaning the house,
riding a motorcycle, carrying heavy loads on her head, breaking stones,
ploughing the field, performing leadership roles in the village, quarrelling,
horse riding, driving trucks, climbing trees, feeding the baby, pressing the
legs of a man, taking care of a sick family member, etc.

e The participants will be asked to encircle (with red and blue pens
respectively), as many roles of an ideal man and an ideal woman that
they envisage.

e The facilitator will solicit thoughts after selecting one particular image
for the ideal man and one for the ideal woman.

e The facilitator will also raise a question if commonly seen activities of
men/women are taken as ideal for men/women by the participants.

e The facilitator will then ask - Is role reversal possible? If the role is
reversed, will there be a problem in it being accepted by the family or
community? Were there changes in the family, community and society
in the recent past, for instance, girls’ education, television, mobile
phones, pucca roads in the villages, and how are they accepted?
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The facilitator will explain to the participants that as society is constantly
changing, so are the roles and the status of women and men. When talking
about women, it is important to explain that women are also individuals
with capacities and limitations just like men.

The facilitator will then ask - What about the other genders and the
stereotypical work we associate with them?

This exercise will reconfirm the differences learnt between gender role and
sex role in previous modules.
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@ The pebble game.

The facilitator will ask the participants to divide themselves into two
groups and keep a basket in front of each group. Pebbles/bricks (of
different sizes) are collected and kept aside at one place. The first group
will list the work of a man from morning to evening, and the second group
will list the work of a woman from morning to evening. For each work
listed, the groups are asked to put a pebble/brick into their respective
baskets. The number of pebbles/bricks indicate the amount of work done
by men and women. At the end of the exercise, the facilitator will ask them
to count the pebbles in each basket to see who does more work. List of
work done is given as under-

e Getup early in the morning.

e C(lean the house, courtyard and backyard.
e C(lean the vessels.

e Drive the car.

e Make coffee/tea and serve everyone.

e Prepare breakfast and serve everyone.

e Bathe the children and send them to school.
e Prepare lunch and clean the kitchen.

e Lift heavy weight (cylinder, fodder).

e Work on the land.

e Get fodder and fuel.

e Take care of livestock.

e Take care of guests.

e Prepare dinner and serve everyone.

e C(Clean the kitchen.
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e Help children to study.

e Give body massage.

e Get up and drink coffee.

e Read newspaper.

e Take a bath.

e Go to farm or work.

e Watch TV in the evening.

e Go to a tea shop and chat with friends.
e Get things for the house.

e Fetch water.

e Who does more work: women or men?
e Who earns the income?

e Canyou recognize the difference between unpaid care work
and paid work?

e Who does most of the domestic work? Who is expected to do
most of the household chores at home?

e Who is considered to be more important in the family?
e Who gets time for rest and entertainment?

e Do you think this division of work is fair to both sexes?
e What are the consequences of this work division??

e How can we change this?

e What about decision making- how are gendered roles divided
at the time of decision-making? How does this affect power
dynamics within the family?
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Points to facilitate discussion

The table below might be a tentative break-up of how the participants will
place the pebbles. As a facilitator, you will have to show them at the end of
this exercise how women end up spending much more time on household
work from morning till evening.

Get up early in the morning Get up and drink coffee
Clean the house, courtyard and backyard Read newspaper

Clean the vessels Take a bath

Make coffee and serve everyone Go to farm or work
Prepare breakfast and serve everyone Watch TV in the evening
Bathe the children and send them to Go to a tea shop and chat with friends
school

Prepare lunch and clean the kitchen Get things for the house
Work on the land Dinner

Get fodder and fuel Lift heavy weight

Fetch water Drive the car

Take care of livestock

Take care of guests

Prepare dinner and serve everyone
Clean the kitchen

Help children to study

Women work for 16 to 18 hours per day Men work for 6 to 8 hours per day
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@ Walking towards the wall

For this exercise, an open area is required for participants to move around freely. If
this is not available, then a large room can also work. The facilitator will divide the
participants into men and women.

The facilitator will then ask the participants to stand in a straight line with
enough space in the front and back to move. The participants will be

asked to step forward or backwards based on their gender and position

in society in their imagined role as men and women. Those who imagine
having done it are supposed to take one step forward, and those who have
not done it are supposed to take two steps back.

The facilitator will make the following statements with the instructions—

1.

10.

11

12.

13.

14.

Who has completed her/his degree?

Who has got a post-graduate degree?

Who has a house in his/her name?

Who has land in her/his name?

Who has the freedom to go out whenever and wherever they like?
Who has the choice to spend their earnings as they wish?

Who has permanent employment?

Who has contract jobs?

Who can choose when, whom and how to get married?

Who can go out late evening for a cinema/drama show?

. Who can attend a meeting at the GP/HQs?

Who decides on purchasing a house for the family?
Who decides his/her or son's/daughter’'s marriage?

Who decides on a career for himself or herself/son/daughter?
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15. Who can visit a health center if not well on his/her own?

16. Who can decide when and how many children he/she wishes to have?

The facilitator will discuss the following statements with the instructions:

Who is in the front of the line and who is at the end of the line?
Who gets more opportunities in society?

Who has more power to make decisions?

Who has the freedom of mobility?

Who gets more privileges in society?

Is this the real picture of our society?

What is the name of this system which prevails in our society?
s it fair?

What are the aftermaths?

What can we do about this?
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The facilitator will lead the discussion and discuss the following
statements:

e Division of work at the household level and also many times in formal
or informal workspaces are gendered and therefore unequal in terms
of time, remuneration, recognition, safety and dignity.

e |[tisininverse proportion with the ownership of resources and decision
making power.

e Certain tasks are associated with gender. E.g., often women are
associated to being caring and gentle, thus taking care of the elderly or
children is usually considered as the role of a woman.

e Reinforcement of such notions, perceptions and assigning of activity to
a particular gender slowly gets transformed into gender-stereotyped
roles.

e Reflect on how some roles and tasks are not counted/recognized/
remain invisible because they are unpaid. Lot of this unpaid work is
shared by women and young children, especially adolescent girls in the
family.

e Leisure and property for women is always in adverse proportion to the
amount of work they do.

e Multitasking is perpetually seen as moral and virtuous - childcare,
domestic work or productive work are often burdened together.

e Rest, leisure, refusing to work or handing over the work to another
person is considered as “bad” for women. Women have lesser
opportunities for paid work due to issues in mobility, access to
education, and skills. They are also tied down to the unpaid work in the
domestic home and community.

e Gender roles are defined by the socialization process through various
socialising agents/institutions.

e Gender roles are not static and vary with culture, society and historical
periods.

e The gender division of labour is a result of gender inequality, both in its
economic aspects and in the social construction of gender identities.

e The political and cultural domain is also dominated by men with visible
work, and women are engaged in less visible work which strategically
shrinks the space for women to participate actively in these spheres.
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e The facilitator can then explain how the mobility, economy and
sexuality of women is controlled by patriarchy.

e Stereotypes can be challenged to bring changes and they may not
be accepted by people all at once. Social change is a long process
and needs persistent sustained action at all levels.

e Patriarchy is a social system in which men hold primary power
and predominate in roles of political leadership, social privilege
and control of property. In this system, women are considered
secondary.

e Although women work more and most of the heavy work is done
by them, they are mostly considered to be less important as this
work often does not generate income (in terms of money) for the
family.

e Most of women's work come under the umbrella of reproductive
and unpaid work. Reproductive work is often associated with
caregiving and domestic housework including cleaning, childcare,
etc. It is unpaid, devalued and invisible.

e Women are often not considered breadwinners of the family and
their income is often considered secondary.

e Men often takes up work that is productive with income value.

e The political and cultural domains are also dominated by men with
visible work and women are often engaged in less visible work
which strategically shrinks the space for women to participate and
perform in these spheres. This is one of the reasons why women'’s
participation in the political and cultural sphere is marginal.
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Staff

e The team requires sensitization related to gender division of
labour,there is a need to initiate changes in gender roles within the
household like cooking, cleaning, taking care of children, etc.

e The team needs to understand gender division of labour vis-a-vis
drudgery, time use and access and control over assets and resources,
and incorporate in the livelihood plan.

e The team must analyse the responsibility of women and men in the
livelihood plan.

e The team should understand and ensure access to resources and
assets and non-stereotypical skill development.

e Thereis a need to ensure access to market and control over income.

Community Cadre

e Community cadre needs to be sensitised to gender division of labour,
bring changes in gender roles within household like cooking, cleaning,
taking care of children, etc.

e The cadre needs to understand gender division of labour vis-a-vis
drudgery, time use and access and control over assets and resources,
and incorporate in the livelihood plan.

e They also need to understand the opportunity, access, and non-
stereotypical skill development of the members.

e Thereis a need to build capacity to enhance decision making powers
and access to income.

e Thereis a need to enhance access to assets and resources, market and
value addition.

e Division of labour: Division of labour is the allocation of different roles,
responsibilities and tasks to women and men based on the cultural
perceptions of what men and women should do and are capable of
doing.

e Gender division of labour: Gender division of labour leads to
hierarchies and inequalities because men and women's labour is not
equally recognized, valued and rewarded. The common perception
is that men are the bread winners and therefore their employment
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is essential to the household. Women are delegated jobs that are
considered ‘menial’ which have less or no economic value. Their
income is considered supplementary to the family income, the main
income being that of the man. Gender division of labour is divided into
three categories: reproduction, production and community.

(i)

(i)

Reproductive work and unpaid work: Women are engaged in

all types of household activities like cooking, cleaning, nursing the
elderly, child bearing, child care, livestock rearing, collection of fuel,
fodder and water etc.

Productive work: This involves the production of goods and
services for consumption and employment (farming, fishing,
manufacturing, employment and self-employment)—work which is
paid or generates income. Both women and men can be involved in
productive activities, but often the tasks and responsibilities differ

based on the gender division of labour. Women'’s productive work
is often less visible and less valued than men.

(iii) Community work: Women are invisible performers at most
community events, except in housekeeping or preparing for
religious functions. Men are involved in activities which are visible
and political in nature. Even if the activity is voluntary, men are
recognized for their contribution while women’s work remain
invisible because they are in the background.

In all these three functions, the gender division of labour remain intact.
Women are often given the least paid and less skilled jobs like that of

a sweeper, typist, secretary and teacher; or jobs where their physical
attributes (age and beauty) are taken into consideration for jobs as
receptionists, air hostesses, etc. Thus, women are either seen as
decorative pieces or as sex objects on the one hand, or as good nurses,
caregivers and housekeepers on the other, which is an extension of

domestic work.

Typist, Teacher, Nurse, Model, Beautician,
Sex Worker, Receptionist, Housemaid, Air
Hostess, Dancer, Care-giver and Sweeper,
Vegetable/ Flower/Fish Vendor, Secretary,
Stenographer, Doctor, Saleswoman, Actor,
Construction Worker, Quarry Worker, Sales
Girl, Singer, Field Worker, Anganwadi/
Balwadi Teacher.

Manager, Principal, Doctor, Politician,
Director, Prime Minister, Farmer,
Watchman, Postman, Collector, Professor,
Scientist, Photographer, Editor, Cashier,
Salesman, Carpenter, Goldsmith, Weaver,
Headmaster, Driver, Pilot, Lawyer, Barber,
Actor, Tailor, Washerman, Porter, Mason,
Scavenger, Wireman, Office Boy, Security,
Priest, Musician, Plumber, Fisherman,
Military Men, Businessman, Chef.
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MODULE 2L
Access and Control




gg@ Objectives

e To enable the participants to understand access and control over body
and reproductive rights.

e To understand familial and societal barriers to access over body and
reproductive rights.

e To enable the participants to understand access and control over
assets and resources.

e To understand how gender interfaces with caste, class, religion,
ethnicity and cause several barriers to access and control over assets
and resources.

Materials Required

e Drawing sheets
e Marker/sketch pen

e Audio-visuals

Content

e Control over body
e Reproductive rights
e Access and control over resources

e Decision making power

Time: 2 Hours

- Notes for the facilitator

In this session, the facilitator has to facilitate an exercise about access,
control and decision making. The facilitator will explain the concepts of
access and control over body, access and control over resources, and the
barriers to access and control at the familial and societal levels.
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Access and Control

@) Exercise-1:

Access, control and decision making

The participants will be divided equally into two groups, one group
comprising women and the other group comprising men. If they are not
equal and there are either more women or more men, then a third group
can be formed of both men and women. If the training is for CRPs, the
participants can be divided into groups of women alone. Each of these
groups will be given a set of issues on which they should brainstorm and
come up with their observations.

Example: Group A (Women): Brainstorm on the issue of body (who
controls reproduction, fertility), mobility (freedom to move around) and
visibility and use of public space. They would need to discuss, among
themselves, who has control over these and why? Who has access to
education, health and employment?

Group B (Men): Brainstorm on issues of resources (money, etc.), assets
(housing, cattle, etc.), knowledge and information, healthcare, politics, and
who has access, control and decision-making roles.

After each group presentation, the facilitator will encourage the
participants to seek clarifications, so that by the end of the session they
are clear about the issues of access, control and decision making.

After this group activity, the facilitator will explain how patriarchy
influences the power dimension across different classes, castes, gender
and other communities.
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e Do women have control over body and reproductive rights?

e Iswomen's freedom of movement restricted by various
factors?

e Do women have equal access to education, health and
employment?

e Do women have control over resources and decision making
of resources?

Q

@ Storytelling, mapping of access and discussion

The facilitator must read the story aloud and discuss the questions given
below.

Meera is a woman living in a village. She was married into another village
and is now the mother of three children. She has been active and played
key roles in SHGs before marriage. She has helped women get loans and
other resources. She could not continue her education after 10th standard,
but she was always keen to learn. Her parents and elder brother did not
appreciate her social activities. Her elder brother completed 12th standard,
trained in working with automobiles and works in a workshop. She did not
have a say in her marriage.

Marriage did not change her status. Instead her in-laws thought that only
“bad women” would engage in social activities. Her mobility was restricted
and all community activities forbidden. She had to walk 2 kms. to collect
water. The men in the family would not help her. Meera’s husband would
never give her money and believed that it was the man’s responsibility to
provide for everything. Only when the neighbourhood women went out to
collect wood, did she have a chance to interact with them.

She had her first child within the first year of marriage and was not
permitted to use contraceptives. It was believed that only men who had
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extramarital relationships needed contraceptives, definitely not the women,
under any circumstances. After the second child, the doctor informed them
about complications from a lack of spacing between children and told

them to stop further pregnancies. As her first two children were girls, her
husband and relatives wanted a male child. She conceived immediately and
went through medical complications in her third pregnancy.

They had three goats and two hens and some land. Meera had to take care
of the family, the livestock and agricultural work at the same time. She

did not get equal wage as men for her work in the fields. She had severe
back pain due to pregnancies and tiring work, but her husband and in-laws
would dismiss it. Only men were given nutritious food. There was no land
in her name for which she was belittled by her family. Meera's father had
given land to their son. He gave some gold and a motorcycle at the time of
her marriage, which was given to her husband’s family.

=)

e Have you ever seen anyone like Meera?

e Have you experienced this?

e Do you think there is something wrong with the way her life

turned out?

e What did Meera have in her life?

e Could Meera take decisions on her education, marriage, job or

having children?

e Even if she decided to study, would it have been possible without

her parents’ or husband’s support?

e Does Meera have a voice?

e What are the consequences if Meera cannot take decisions or

does not have a voice?

e How did Meera become voiceless?
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The facilitator will then divide the team into two groups and ask them to
list out access to education, food, health, body, childbirth, assets, finance,
etc. One group will discuss ‘what the women have’ and the second group
will discuss ‘what the men have'.

Discuss- Decision-making is a very layered process-voicing an opinion,
influencing an opinion, taking the decision, and ensuring that there is an
action on the decision taken are some of the key steps and the participants
should have time to walk through this process of understanding and
sharing their experiences.

This should be followed by a discussion about whether this process is
empowering. How does the person feel about self and about others
involved in the process.

Analysis of the story makes us realise that Meera had the potential to
serve the community and be an active member but when we analyse her
life in depth, we realize that although she had the ability to lead, she could
not take decisions and did not have control over resources or assets. Other
members in the family decided Meera’s life in following areas-

e Education: Parents, especially her father.

e Social interactions: Father, brother and her husband’s family.
e Job: Husband and family.

e Marriage: Parents.

e Food and health: In-laws.

e Control of income: Husband.

e Gender leads to familial and societal barriers in bodily control.

e Gender barriers cause several restrictions on reproductive aspects.

e Gender interface with caste, class, religion, ethnicity causes several
barriers to access and control over assets and resources.

e Equitable access to education, health, employment, etc., is
restricted due to gender.
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Make an individual plan about what will you do to reduce your
everyday workload?

Who will you share the work with? What will happen if you share with
your daughter or daughter-in-law or any other woman family member?

What if you decide to share with a male member? How will you
negotiate?

Which decisions are of high priority to you?

How will you start preparing yourself as a decision-maker?

Staff

Capacity building on different aspects such as access to resources,
livelihood, public institutions, technology, decision making, power, etc.

Capacity building on bodily control and reproductive health.

Include individual assets and common property assets in livelihood
plan.

Train livelihood sub-committee, bank linkage sub-committee, cadres
such as Pashu Sakhi, Krishi Sakhi, Bank Mithra. Individual asset creation
and common property assets to be included in training.

Train CRPs on bodily control and reproductive health.

Community Cadre

Train on how to enhance individual’s assets and common property
assets.

Train on bodily control and reproductive health.
Maintain asset register at SAC level.

Keep asset register with the financial inclusion and livelihood sub-
committee.

Train the financial inclusion and livelihood sub-committee on the
importance of asset creation, access and control.

Train the CLF SAC, VO SAC and SHG in discussing bodily control and
reproductive health.
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ACCESS AND CONTROL

Access: This is the opportunity to make use of something (resources).

Control: The gender and development approach require sensitivity to
women's access to resources needed for their work, their control over
those resources to use as they wish, their access to the benefits derived
from family and personal work, and to their control over the benefits.

Women's equal access to and control over economic and financial
resources is critical for the achievement of gender equality and
empowerment of women and for equitable and sustainable economic
growth and development. Gender equality in the distribution of economic
and financial resources has positive multiplier effects for a range of

key development goals, including poverty reduction and the welfare of
children. Both micro level efficiency results through increased household
productivity and macro efficiency results through positive synergies
between indicators of gender equality and economic growth have been
recorded. Development rationales for enhancing women'’s access to
economic and financial resources include women'’s role as “safety net of
last resort” in economic downturns.

Resources can include-

e Economic or productive resources such as land, equipment, tools,
labour, cash/credit, employable/ income earning skills, employment/
income earning opportunities.

e Political resources such as representation in organizations, leadership,
education and information, public sphere experience, self-confidence
and credibility.

e Time, which is a particularly critical and scarce resource for women.

Benefits can include-

Provision of basic needs such as food, clothing and shelter; cash and
income; asset ownership; education and training; political power; prestige
and status; and opportunities to pursue new interests.

Women may have access but no control. They may have less access than
men to the benefits of economic or political activity or little control over
them.

Women may have access to land but no control over its long-term use or
ownership. They may have some access to local political processes but
little influence and control over the nature of issues to be addressed and
final decisions.



Land: It is largely men who hold the title to land, but women provide
most of the agricultural labour. These patterns of land ownership may be
determined by legal and institutional factors. Men, therefore, control land.
Women, however, may have access to it through their fathers, husbands,
brothers and sons, and largely to labour on the land not as owners.

Credit: This asks for collateral and as men have land in their name, they
have access to credit. Women, who do not control land, cannot gain direct
access to formal credit. Once again, such patterns arise from institutional
and legal determinants.

Education: In many societies, boys have greater access to education than
girls. It could be because there are traditional factors determining girls’
mobility or their inability to interact with boys or men in public places. It
could also be economic factors as girls rather than boys are necessary for
household productive tasks.

Technology: Access to and control of technology often differ significantly
between men and women. Access to technology is frequently linked with
access to credit or education. Where men have greater access to these
two resources, they have greater access to technology. These patterns
may also be determined by institutional arrangements for the transfer of
technology. Men often have greater access to official institutions.

Labour: When people are overburdened with tasks, labour becomes a
critical resource. In many countries, women have access to and control
over the labour of younger children, who are put to work to help with
household tasks and food production. As boys get older, their mothers
control less of their labour.

When girls marry and leave the household, their mothers have neither
access to nor control over their labour; their husband gain both. These
patterns are set both by cultural determinants affecting role expectations

and by economic determinants affecting how production needs can be met

through division of labour.

Income: Women largely do not have control over income, even if they
have laboured for it, except in a few instances. For example, in some cases
women control the income they earn from selling the surplus of their own
crops. These are commonly food crops. But when women work in the field
and cultivate cash crops, only the husband has control over it. The women
do not get access to and control over the income earned on its sale. These
patterns emerge from tradition. When men migrate for work, women take
on their tasks and get some control over income, but there is always an
elder person in the household who takes charge. In some cases, even in

GENDER MODULES



ACCESS AND CONTROL

their absence, men continue to control the income although their wives
provide all the labour.

Health: Access to food is controlled, even though women are responsible
for distributing it. Tradition demands that women eat after ensuring that
others have eaten. Such practices lead to possible food shortage, and
women either eat what is left over or go hungry. This affects their health.
Further, a woman has no control over her reproductive rights, and if she
has borne many children in succession, the outcome is ill or compromised
health. Work in hazardous industries may compromise the health of both
men and women. Pesticide use in agriculture may differentially affect men
and women, depending on whose task it is to apply the pesticide.

Transport: The time and energy it takes to move things from one

place to another can make a very big difference in the returns realised
from productive activities. Transport is essential for some functions.
Where travel is expensive (economic factors), or limited to males who
dominate travel patterns (cultural factors), women may find themselves
disadvantaged in other economic activities. Access to transport can
also affect access to health or education if it is necessary to travel long
distances to reach health clinics or schools.

Information: Access to information can be gender biased. Culture might
dictate that male extension workers can reach out to men in villages,

but they might not meet with women in their homes. Better access

to education gives boys greater literacy and language skills, thereby
increasing their access to information.

Political power: The sources of power are law, tradition and culture.
Therefore, those who are in power have control over it, have access,

and are able to influence allocation of resources such as credit, where
schools are to be built, where roads and infrastructural facilities are to be
constructed, etc. Despite the fact that in law, women and men have the
same rights, women are often denied this power as tradition and culture
define their roles.
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e To understand the institutional mechanisms within the DAY-NRLM
framework—Ilike Gender Point Person (GPP), Sakhi Manch, Village
Organization Social Action Committee, Cluster Level Federation Social
Action Committee, Gender Forum and Gender Justice Centre, which
would enable intervention and action on gender equity and equality.

e To understand the constitution, roles and responsibilities of
institutional mechanisms and the scope for convergence.

e To develop an understanding about the role of the VO and CLF in
supporting the institutional mechanisms.

e To understand strategy, action and intervention on social issues.

e White board ® Chart paper ® Markers

e Institutional mechanisms within e Roles and responsibilities of the
DAY-NRLM to address gender Gender Forum

concerns and issues )
e Role of the Gender Justice

e Eligibility, roles and Centre
responsibilities of the GPP,
Sakhi Manch, VO, CLF SAC

The facilitator will explain the institutional mechanisms through group
discussion and presentation. The institutional architecture, composition,
roles and responsibilities will be explained by drawing the institutional
architecture and conducting discussions.

The need for each institution at all levels can be elaborated. There will be
two exercises: one explaining the composition, roles and responsibilities of
the GPP and Sakhi Manch, and the other about the composition, roles and
responsibilities of the VO SAC, CLF SAC, Gender Forum and Gender Justice
Centre.
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Institutional Mechanisms

Session 1

GPP and Sakhi Manch (GPP collective)

Exercise-1:
@)

The facilitator will draw the following structure to help participants understand

the institutional mechanisms within DAY-NRLM.

The facilitator will explain the eligibility criteria of the GPP and Sakhi Manch
through discussion. Other topics of discussion and explanation will include-

v
SAKHI MANCH
v

VO - SAC
v

GENDER FORUM- PANCHAYAT LEVEL

CLF- SAC

Gender Forum- } Gender Justice
Block level Center

The facilitator will now divide the participants into two groups:

4|4

Group 1 will discuss the following-

e Who will be the GPP?

e What are the roles and responsibilities of the GPP?

e How will the GPP intervene in an issue at the SHG level?

e What are the support systems to address the issues?
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Group 2 will discuss-

e What is the Sakhi Manch?

e Who are the members of the Sakhi Manch?
e How will it function?

The groups will make their respective presentations. The facilitator will
consolidate the points and explain the role of the GPP and her selection
from the SHG. The SHG can be oriented on the selection of the GPP by

the VO SAC. After the VO SAC is trained by the Community Resource
Person, they can train the SHG on selection of the GPP keeping in mind the
essential pre-requisites.

The composition, role and responsibilities of the Sakhi Manch (gender
collective) will also be explained. She will explain how two to three
members of the Sakhi Manch can also serve as ex-officio members of the
social action committee and look into social issues. The Sakhi Manch is a
solidarity forum which is a consolidation of GPPs at the village level.

The facilitator will explain the support system to address different issues,
such as toll free numbers, gender forum, Social Action Committee,
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children’s helpline, women'’s helpline, women protection officers, one stop
crisis centre, integrated child development officer, police station, etc.

e Goup 1 and group 2 to together discuss institutional mechanisms like
the GPP and Sakhi Manch to take up the social development agenda.

e Both the groups to revise and discuss the constitution, roles and
responsibilities of the GPP and Sakhi Manch.

Q

D

The facilitator will divide the participants into two groups and ask them to
perform role plays on the functioning of the VO SAC and the CLF SAC. The
first group will depict how the VO SAC would deal with practical gender
issues, and the second group will show how the CLF SAC can deal with
strategic gender needs. Practical gender issues of priority can be taken
up for role play. The exercise will include other activities such as fixing up
the agenda, undertaking discussions, finalizing strategy and action points,
writing the minutes and recording the intervention in the register. The
second group can similarly depict the CLF SAC, select strategic gender
needs of priority, fix the agenda, discuss strategy, activity and intervention,
write minutes and maintain the register.

Roles and responsibilities of the VO SAC

Consolidating comments on the role play, the facilitator can explain the
composition, role and responsibilities of the Social Action Committee, and
how two to three members of the Sakhi Manch can serve as ex-officio
members of the Social Action Committee and look into these issues. The
Social Action Committee can take up different issues such as retention

of children in school, child marriage, domestic violence, asset creation

in women'’s name, human trafficking, etc., with respective departments
for redressal and convergence to ensure attainment of rights and
entitlements.

Members of the Social Action Committee also need to be trained on

the preventive legal mechanisms, legal provisions and the various
services, schemes and institutions for convergence. The need for gender
sensitization and training at all levels can be explained.

GENDER MODULES



The Social Action Committee focuses on social inclusion, gender,
vulnerability reduction, social security, social development and
convergence in the village. It offers special support to SHGs, People with
Disabilities (PwDs), the elderly and other vulnerable groups, and their
vulnerable collectives. It works with children, adolescent girls, women,
PwDs, elderly and other vulnerable groups to meet their special needs.

It also facilitates vulnerability reduction planning and gender responsive
convergence planning and their roll-out, works with the Gram Panchayat,
MGNREGA, social security schemes and other departments.

The facilitator will also explain the composition, role and responsibilities
of the social action committees at the CLF level. The CLF SAC can take

up practical gender needs and strategic gender needs. The CLF SAC can
work with block level officials like the BDO, CDPO, ICDS supervisor, police
department and education officer on higher order issues or issues which
have escalated from the VO level. The method of conducting meetings,
documents like the agenda, minutes and register will be explained. The
issues explained earlier can be reiterated.

Gender Forum (Panchayat level)

The facilitator will further discuss the composition, role and responsibilities
of the gender forum.

The gender forum at the panchayat level comprises the VO SAC, elected
representatives, anganwadi workers, ASHA, police beat and school
principal. The gender forum will be chaired by the VO SAC and the gender
issues from the level of the SHGs will be taken to the gender forum.

The gender forum can be oriented on basic gender concepts, gender
discrimination, gender issues and institutional mechanisms for gender
integration, and the role of the gender forum in taking action and resolving
issues. Practical and strategic gender needs can be addressed by the
gender forum.

Gender Forum (Block level)

The facilitator will further discuss the composition, roles and
responsibilities of the gender forum.

The gender forum at the block level comprises the CLF SAC, elected
representatives of the Block Panchayat, BDO, education officials, police
department, revenue department, etc. The gender forum will be chaired
by the SAC. The gender forum can be oriented on basic gender concepts,
gender discrimination, gender issues and institutional mechanisms for
gender integration, and the role of the gender forum in taking action and
resolving issues. Practical and strategic gender needs can be addressed by
the gender forum, and issues can be escalated from the Panchayat level
gender forum to the Block level.
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Gender Justice Center (Block level)

The facilitator will discuss the composition, roles and responsibilities of the
Gender Justice Center.

The Gender Justice Center is a virtual and physical space at the block level
to deal with practical and strategic gender needs. The Gender Justice
Center is managed by a cluster level federation in order to enable women
to access their rights. The model CLF or any other CLF can manage in
rotation. The issues can be dealt with the support of block level officials.
The issues at the Gender Justice Center range from dealing with accessing
entitlements to violation of rights.

=)

e What is the role of the GPP in the SHG?

e What is the composition, role and responsibility of the Social
Action Committee in the VO and CLF?

e What is the composition, role and responsibility of the Gender
Forum at the Panchayat and Block levels?

e What is the role and responsibility of the Gender Justice Center?

e The institutional mechanisms developed for intervention and action
in the field are the GPP at the SHG level, the Social Action Committee
at the village organization and cluster federation level, the Gender
Forum at the Panchayat and Block levels, and the Gender Justice
Center at the Block level.

e The GPP is an SHG member, socially sensitive, and will take on the
responsibility of training SHGs, putting gender on the agenda in
SHG meetings, taking a gender pledge, and undertaking action and
intervention on gender issues.

e The VO SAC will comprise two to three members from the VO
Executive Committee and will look after social development issues.
The agenda for social development will be ensured in the VO every
month. They will discuss, intervene and initiate action on social
development issues. They will work with village level institutions
like elected representatives, Anganwadi workers, ASHA, police beat,
Auxiliary Nurse Midwife, school principal, etc. They need to maintain
documents like the agenda, register and minutes.

GENDER MODULES



e The CLF SAC will comprise two to three members from the CLF EC
and will look after social development issues. The agenda of social
development will be ensured in the CLF each month. They will
discuss, intervene and initiate action on social development issues
at the block level. They can work with block level institutions like
the BDO, education officer, ICDS supervisor, health officer, police
officer, etc. They need to maintain documents like the agenda,
register and minutes.

e The gender forum at the Panchayat level comprises elected
representatives, Anganwadi workers, ASHA, police beat, ANM,
school principal and VO SAC. The VO SAC will chair the session and
take up practical and strategic gender needs ranging from water,
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food and nutrition, job card, ID card to access to assets and
resources like land, house, equipment, etc., retention of children
in school, prevention of child marriage, etc.

e The Gender Forum at the block level comprises the BDO,
education officer, ICDS supervisor, health officer, police officer
and the CLF SAC. The CLF SAC will chair the meeting and take
up practical and strategic gender needs at the block level. The
issues escalated from the VO SAC can be taken up.

e The Gender Justice Center is a virtual and physical space at
the block level managed by a cluster level federation to look
into access to entitlements and rights. The Gender Justice
center will be managed by the CLF on a rotational basis and
the CRPs trained on gender issues would provide continuous
support at the field level in resolving issues. Issues related to
violation of rights and violence against women will be taken up.
Registers will be maintained and documentation of all cases
and interventions will be undertaken. Capacity building and
knowledge dissemination will be undertaken on acts and laws.

Staff

e C(reate an ecosystem to ensure the development and functioning of the
institutional mechanisms.

e Build capacity and create gender sensitization trainings of the team at
different levels.

e Establish a convergence platform with different departments like
Women and Child Development and the police department.

e Strengthen the gender forum and social action committees to address
various social development issues.

e Integrate the gender action plan with the vulnerability reduction plan.
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Community Cadre

Strengthen community institutions.

Train office bearers and EC and SAC members.

Create convergence with different institutions and departments.
Provide technical support to the team.

Conduct timely reporting and information transfer to the mission.

Link with other departments and agencies through the GPP and gender
forum.

Who is a gender point person (GPP)?

GPP can be a woman who is:

Member of a self-help group (SHG).

Sensitive to gender issues, raises her voice to deal with gender issues,
has addressed or overcome gender related issues in a positive manner.

Can serve as a role model.

Has basic literacy skills.

Roles and responsibilities of GPPs

The GPP will be responsible for:

Initiating discussion and dialogue on gender issues and continuous
sensitization process of women in SHGs.

Intervention in gender issues:

L

Initiate the gender pledge in her SHG.

b. Set the agenda on social development in her SHG.
c. Conduct training of SHGs.

d. Mobilise women to participate in the Gram Sabha.
e. Intervene on gender issues.

f. Take issues to the Sakhi Manch, Gender Forum or VO Social Action
Committee (SAC)/SDC which cannot be solved individually at the
SHG level.
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Composition and roles of the Sakhi Manch

The Sakhi Manch is a collective of GPPs at the village level. It is a solidarity
forum that would ensure:

e Space for discussion and deliberation on gender issues.

e Facilitate discussion on the social agenda in all meetings of their
respective SHGs, and also record the discussion and resolutions taken
in the minutes’ book of the SHG.

e Facilitate the gender pledge in every meeting of SHGs.

e Meet once a month to discuss the issues and actions taken at the SHG
level.

e Interveneinissues at the SHG level.
1. Role of the Village Organization (VO)

e Form a SAC within a month of VO formation with three to five members
from SHG leadership.

e Facilitate identification of one person as GPP at the SHG level.

e Ensure training of SAC cadre, SHG members, adolescents, orientation
of anganwadi workers, ASHA, ANM, etc., as per the module developed
by the Mission.

e Develop a gender action plan with the support of the SAC and gender
forum.

e Monitor the progress of reported cases.

e Encourage SHG members to participate in the gram sabha and aam
sabha.

e Review, support and monitor the work of the SAC and GPP.
2. VO SAC's composition and responsibilities

e Form a SAC within a month of VO formation with three to five members
from VO EC.

e The SAC should be articulate, sensitive to gender issues and have
communication skills.

e Develop an agenda based on gender action plan.
e Facilitate the gender pledge in every meeting of the VO.

e Facilitate discussion on the social agenda and issues in all meetings of
the VO.
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e Maintain records of discussion in the meetings, responses received and
action taken at the VO level.

e Provide psychosocial counselling to the survivor.
® Resolve the cases received.

e Refer cases to the cluster level federation (CLF) if they cannot be
resolved by the VO.

e Conduct discussion with various stakeholders like the principal of a
school, ANM, ASHA worker, Anganwadi worker, police beat, panchayat
elected representative, public distribution system (PDS) shops.

e Visit the institutions and make observations on the amenities and their
access.

Gender forum at two levels:

GRAM PANCHAYAT BLOCK LEVEL

LEVEL

N VO SAC N CLF SAC
2 GPP/VO SAC 2 GPP
Village Council/ BDO

Panchayat President,

Elected Representative, CDPO
Panchayat Secretary, ICDS Officer
) ASHA | Officials from Health

Anganwadi Worker and Education

ANM Police Department

Revenue
ICP

Police Beat
School HM/Principal
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What is the Gender Forum?

Gender Forum—Panchayat/village council

Comprises Panchayat/village council members, school principal,
Anganwadi worker, ANM, ASHA worker, police beat, etc.

Meets once a month and resolve issues raised by the VO SAC.
VO SAC and two GPPs are represented in the gender forum.

Registers are maintained for agenda, minutes and resolutions.

Gender Forum meeting

All SAC members, GPPs and frontline workers should be seated at the
same level.

The SAC should initiate the meetings and chair them.

It can begin with a welcome and prayer or the SHG song.

All members can be introduced along with their positions.

There can be a pledge.

The agenda can be set and read out by SAC members.

Each issue can be raised and discussed in detail.

The concerned official stakeholder can respond with suggestions.
Resolutions can be made with action to be taken.

Time frame can be set for completion of action.

There can be a vote of thanks.

The gender forum can first be invited by the BMMU, followed by the VO
summoning the meetings.

Raise practical and strategic needs with stakeholders at the gender
forum.

Clearly state the agenda set up by the VO SAC on the needs as brought
forward by the GPP to be clearly stated.

Ask each frontline worker/official to take action on needs raised.

Share the agenda with the frontline workers.
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e Record action taken in the minutes, and take up pending action in the
next meeting's agenda.

e Escalate each unresolved issue to the Gender Forum at the block level.
Gender Forum—Block level

e Comprises elected representative of the Panchayat, Block Development
Officer (BDO), CDPO, ICDS supervisor, health official, education official,
police, etc.

e Gender Forum to meet once a month and resolve issues raised by the
VO SAC.

e CLF SAC and two GPPs to be represented in the gender forum.
e Register to be maintained for minutes and resolutions.
Gender Forum meeting

e All SAC members, GPPs and frontline workers should be seated at the
same level.

e The SAC should initiate the meetings and chair them.

e |t can begin with a welcome, a prayer or the SHG song.

e There can be an introduction of all members and their positions.
e There can be a pledge.

e The agenda can be set and read out by SAC members.

e Each issue can be raised and discussed in detail.

e The concerned official stakeholder can respond with suggestions.
e Resolutions can be made with action to be taken.

e Time frame can be set for completion of action to be taken.

e There can be a vote of thanks.

e At the Block level, the Gender Forum and the DMMU can initiate the
session, followed by the CLF.

e Practical and strategic needs can be raised with stakeholders at the
gender forum.

e Agenda to be clearly set by the VO SAC and CLF SAC on the needs as
brought forward by the GPP.
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Each frontline worker/official to be asked to take action on needs
raised.

Share agenda with the frontline workers.

Gender Justice Center

The Gender Justice Center (GJC) is a virtual and physical space at the
Block level managed by the CLF to look into access to entitlements and
rights.

The office space can be in the block office building and premises.

The GJC would be managed by the CLF on a rotational basis and the
CRPs trained in gender issues would provide continuous support at the
field level in resolving issues.

Issues related to violation of rights and violence against women will be
taken up.

Registers will be maintained and documentation of all cases and
intervention will be undertaken.

Capacity building and knowledge dissemination will be undertaken on
acts and laws.

GENDER MODULES



The facilitator has to explain the role of the institution in different matters through discussion

and referral and intervention of the institution at different levels.

Role of different

institutional mechanisms

Role of other stakeholders

Enrolment and
1 retention of
children

Ensure attendance and
track dropouts

Principal and SMC to ensure
attendance and prevent
dropout

Identify reasons for
dropout

SAC to be made part of SMC

Discuss with SMC and be
part of the SMC

School authorities to ensure
mid-day meal, uniforms,
books, toilets, etc.

Discuss with parents/
guardians

The SMC to support the SAC
in ensuring retention

Discuss with children

Discuss with school
authorities and look into
basic amenities in the
school like mid-day meals,
books, uniform, toilets, etc.

Prevention of
early marriage

Discuss and train SHGs

The CDPO and ICDS
supervisor to support the
SAC in prevention

Discuss with children and
adolescent groups

Training of SHGs, VO EC

Discuss with the CDPO and
ICDS supervisor

Discussion of and sessions
in adolescent groups to
prevent early marriage

If required, contact police

Rescuing children

Referral to NGOs for
short-stay facilitation and
rehabilitation

Referral to police
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SI. No.

Theme

Asset creation
in the names of
women

Role of different
institutional mechanisms

Train and sensitise SHGs
on the significance of asset
creation

Role of other stakeholders

Financial Inclusion team to
ensure sensitization of CRPs
to facilitate decision making
during micro-planning and
MCP

Engender micro-credit
and micro-level planning
process, and ensure
decision making in the
planning process

Capacity building on gender
integration in 1B, and
disbursement processes

of community funds to
enhance women'’s decision
making in their utilization

Review access to National
Rural Livelihoods Mission
(NRLM) products like RF,
VRF and CIF, and ensure
asset creation in women'’s
name

Train Bank Sakhis and Bank
Mitras through gender
integrated FI modules

for decision making in
utilization and asset
creation through bank loans

Review access to bank
linkages and ensure asset
creation in women's names

Train CRPs in matters
related to livelihoods like
Pashu Sakhi, Krishi Sakhi,
etc., and utilizing facilities
and ensuring decision
making in asset creation

Review access to facilities
like farmers’ facilitation
centre, custom hiring
centre, and asset creation
in women's names

Train leaders of CLF, VO

on micro-credit processes,
decision making related

to NRLM products, access
to custom hiring centre,
farmers’ facilitation centre,
decision making in areas of
production, types of crops,
income, asset creation
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SI. No. Theme

Violence against
women

Role of different
institutional mechanisms

Train SHGs in various
forms of gender based
violence: domestic
violence, child sexual
abuse, harassment at
workplace, etc.

Discuss the issue as part of
the agenda of the SHG and
its institutions

Role of other stakeholders

WCD to support institutions
with the help of a Protection
Officer

VO SAC to talk to the
survivor, listen patiently,
and with empathy without
being judgemental, and
maintain confidentiality

SHGs and GPPs can seek
the support of Anganwadi
workers to refer the issue to
the protection officer

VO SAC, GPPs to talk to the
perpetrator, especially in
cases of domestic violence,
and ask them to stop this
behaviour

Solicit support from police
and AHTU when talking to
survivors in an empathetic
manner, register cases of
sexual abuse and other
forms of violence

VO SAC, GPP to talk to

the child and woman
concerning issues of sexual
abuse and refer them to
the police station, NGOs,
etc.

Police to be oriented on
institutional mechanisms
with other stakeholders

VO SAC to support short-
stay facilities

NGOs to be identified in
blocks for support

VO SAC to conduct follow-
up and refer issues to CLF
SAC for escalation

BMMU and DMMU to
provide an ecosystem for
training and raising the
issue
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MODULE &

Gender and Mobility




gg@ Objectives

e The participants will internalise and understand that men and women
have equal rights for mobility.

e The participants will be aware of the present situation and understand
the barriers to women'’s mobility.

e The participants will be able to articulate the factors (internal and ex-
ternal) that hinder women’s mobility and the importance of mobility for
women’s growth and empowerment.

e The participants will prepare an action plan to increase their mobility.

Materials Required

e Chart paper

Mobility map prepared by ANANDI
e AV projector

Drawing sheets

Marker/sketch pen

Content
e Mapping the present situation of impact on the empowerment of
mobility women

e |dentifying factors inhibiting or e Identifying the stakeholders and
restricting mobility places

e Importance of mobility and its e Action plan to increase mobility

Time: 3 Hours

- Notes for the facilitator

The methodologies used in this module are physical game
(socio-gramming), mobility map, audio-visual material, sub-group
discussion and input session. The facilitator will go through each exercise
carefully and lead the activity based on the key points given in each
exercise.
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O https://www.youtube.com/watch?v=jv_gSMi9M2c

Q

Socio-gramming: Socio-gramming means ‘social mapping'. In this exercise,
questions will be asked or statements made to get a picture of the participants
in any domain of life—education, mobility, marriage, community, violence, etc.

e These questions tell us about the process of socialization and the status
of women in terms of how the participants actually live through the
gender identities assigned to them.

e The participants will stand in a circle. The facilitator will make a
statement and ask those who agree or appear to belong to that group
to come to the centre. Not all statements should be taken. One can pick
a few.

=)

e Those who are married.
e Those who are literate/10th pass/12+.
e Those who can travel alone at any time.

e Those who need not take permission but merely inform their
families when they go out.

e Those who have no restrictions within the family to participate in
any ritual.

e Those who have no restrictions to move in any place of the village.

e Those who have no restrictions to move in any place within the
family.

e Those who can use bicycles or motorcycles to commute.

e Those who have encouraged their daughter/daughter-in-law to
use a bicycle/motorcycle to commute.

e Those who can go to the Panchayat, Block and market for
different reasons.
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e This exercise helps one understand that many of us face different
barriers in our day-to-day functioning, and these barriers are often due
to the process of socialization.

e Gender roles, norms and relations are taught through socialization.
Socialization is a process of informal education which imparts
certain values, attitudes and behavioural codes to individuals. These
behavioural codes are different for men and women. They often
put greater restrictions on the freedom of choice, expression and
movement for women in comparison to men in most societies.

e Socialization is a continuous process. Several institutions, starting with
the family into which a child is born, help in the process of socialization.
The sources from which we learn gender based behaviours are family,
friends, tribe, peer groups, society, religion, culture, traditions, schools,
customs, proverbs, media, legal provisions, etc.

Q

@ Mobility map

e In this exercise a mobility map (picture below) will be given to each
participant and one banner or a larger map will be carried by the
facilitator. The map will have the names of the public places commonly

COME FORWARD, NEVER LOOK BACK

e
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MAPPING WOMEN'S MOBILITY TO FORMAL INSTITUTIONS

Prepared by ANANDI Organization ~ www.anadi-india.org
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accessed by women. The facilitator will ask the participants to identify
the visuals in the map and whether they have been to these places.
Afer a free-flowing discussion for a few minutes, the facilitator will
provide information on the various types of government institutions,
their locations, their role in governance and service delivery marked on
the map.

Women participants will then be asked to map their present mobility to
different places as well as places where they have restricted mobility,
and reasons for this.

Through the sharing of information and lateral learning, a
differentiation may emerge between women merely going to a
particular institution to access a service, and those going to seek
redressal or put forward a demand. In this scenario, the participants
may mark a tick or draw a symbol of their choice to indicate this
differentiation against the institution they have engaged with, as well as
the nature of engagement. For example, if she attends a Gram Sabha
meeting, does she sit quietly, does she speak up and voice her opinion,
does she set the agenda?

The facilitator will then mark on the banner the total number of
participants who approach each institution based on women’s own
markings. Against each visual on the banner, there will be two types of
numbers— one depicting the total number of participants accessing
the institutions, and the other depicting the number of women who
have been able to engage, seek redress or to influence. These numbers
reflect the mobility of the collective, and can be shared as community
data.

If the participants have approached institutions that are not a part

of the tool, these are added to the banner and women are asked to

do the same on their own sheets. After the participants have seen

the collective markings on the banner, the facilitator will ask the
participants to comment on what they make of the most visited places,
the least visited places (the institutions with which they engage the
most and the least).

A discussion will be held on their perceptions of barriers to access
institutions and if these barriers can be removed. The perception that
women can be in public space only if they have a purpose or a task also
needs to be challenged. The participants are asked if they would like

to change the situation by planning to go to the least or never visited
place, and to create an agenda to influence some of the institutions.
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e Why have you not gone to some of the places?

e What were the barriers?

e What were the restrictions?

e How did you feel?

e How did it affect your life?

e How did you manage to go to the places which you have marked?

e What are the places you are able to go with permission/with
information/without information?

GENDER AND MOBILITY

Mapping the places women have access to, and places to which they
do not, helps to understand the root causes of such denial or points of
access (family, village society, market and governance).

The exercise also brings out the inequality existing in society in terms
of the mobility of men and women.

It also helps bring out the internal block in the minds of the women due
to the various socialization processes and external factors in the form
of social norms, safety and security.

The constitutional provisions which grant equality to women also
empower the state to adopt measures of positive discrimination in
favour of women to neutralise the socio-economic, educational and
political disadvantages faced by women (e.g., protection of women'’s
dignity, equal wage for equal work done by men and women,
provisions for education of the girl child, maternity benefits, reservation
of seats in elections).

The exercise also enables linking mobility to age, social category,
religion and abilities/disabilities. Without ramps in public places,
women with disabilities may not be able to access certain public
places. A young woman may be restricted in accessing certain public



institutions whereas an older woman would be able to access. Women
from certain social categories may be restricted from certain public
institutions due to their caste or religion.

e The provisions, like reservations in bus seats, and transportation
facilities, like providing cycle to girl children, may be provided by state
governments to improve mobility.

Q

@ Video of the Know Fear project:
o https://www.youtube.com/watch?v=62AQQztzjEM

o https://www.youtube.com/watch?v=7jOuyiTFolo

Q

D

Through this activity women will be able to understand their rights related
to mobility and to identify key stakeholders and places impacting their
growth and empowerment. This exercise comprises a lecture, subgroup
discussion and presentation.

In the lecture session, the facilitator will emphasise equal rights for women
and men and explain the importance of mobility and its impact on the lives
of women. The facilitator will also explain their constitutional rights, and
finally talk about the societal influences, barriers and other restrictions
within the family and the community.

In the sub-group discussion, the participants will be divided into sub-
groups of 7 to 10 and asked to discuss and identify the stakeholders and
places impacting their lives. The participants will then be asked to come up
with a matrix with a list of stakeholders, their role, and places they can visit
individually and in groups.

In the presentation session, the sub-groups will present and the facilitator
will consolidate the list of stakeholders and places with purpose and
through discussions.
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@ Preparation of action plan to increase mobility

Having understood the restrictions on their mobility with actors and
factors and the importance of mobility in their life, they can now plan
along with other participants to increase mobility.

Planning individually and in groups will give them the confidence to
overcome existing barriers. The facilitator can trigger the question on
increasing mobility to the identified places and stakeholders, and also
consolidate the review indicators set by the participants for themselves.

For this exercise, the participants will be divided into groups and asked to
discuss:

e What steps can they take to bring about a shift in women'’s mobility?

e How will they increase individual and group mobility? This can be done
separately on two chart papers.

The participants should be able to-

e Express their view points without any hesitation.

e Map their mobility and understand their status vis-a-vis their own
aspirations and gaps in terms of mobility.

e Understand the internal and external factors (social norms) for such
restricted mobility.

e Share internal blocks like fear of society/family.
e Express self-reluctance due to various socialization processes.

e Inform about their access to important institutions and places in their
life.

e Assert themselves in the family for mobility of self and girl children.

e Ensure safe mobility for women and girls to participate in public life
(enabling freedom of expression).
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Staff

Create a women friendly atmosphere in the office by instituting ICC at
Mission level, developing infrastructural facilities like créches, toilets,
etc.

Ensure opportunities for upper occupational mobility through
reservations, equal opportunities, promotions at various Mission level.

Ensure a safe and friendly environment, especially for women to travel.

Ensure safe mobility for women and girls to participate in public life
(enabling freedom of expression).

Community Cadre

Women friendly ecosystem at all levels of organizations through
capacity building and enhancement of negotiation skills.

Policy which ensures the community cadre’s movement to public
institutions.

Ensure safe mobility of the community to all institutions through
training on women related laws, rights and entitlements.

Ensure steps to reduce drudgery through ensuring access to devices
and assistive equipment.

Decrease the drudgery of fetching water, food, cooking fuel, etc., and
ensure access to amenities.

Develop an ecosystem which ensures the mobility of single women,
trans community, ostracised women, etc., to the public domain.

Mobility:

The dictionary meaning of mobility is physical access to different places
outside the home for such purposes as education, health, livelihood, well-
being, politics and entertainment.

Gender based mobility defines who can travel where and who cannot.
There are specific rules for mobility of men, women, boy child and girl
child. These rules of mobility are not set only by households, but also by
the community and often by the market and state. A few examples follow
to understand gender based mobility.



Mobility related to education:

A boy is allowed to go out of the home and study if facilities in his village
or town are lacking. However, a girl is not allowed to go out on grounds
of safety and security, and it is assumed that girls will have to leave
educational opportunities after marriage. Girls are not expected to make
any choices.

Politics related to mobility:

Even though the share of women'’s vote is at par with men in some cases,
only a few are visible as elected representatives in Indian politics (state
legislature and parliament). Even if women are also elected for reserved
and unreserved seats in village Panchayats, their participation in decision
making is insignificant. Influential people capture power and restrict

women’s mobility, assuming that women are incapable of taking decisions.

It is also the fear of losing the privilege that men and especially those in
position of power experience.

Mobility related to well-being and governance:

There are several places a person needs access to for their own well-
being and other community related purposes. In both cases, women are
found to have less access and are therefore more disadvantaged than
men in terms of well-being as well as decision making. Often the state also
plays a pivotal role in restricting women’s mobility as it considers a man
as the head of the household. As a result, women are formally restricted
in admitting children to school, availing credit from PACS, government
departments, etc.

Mobility related to entertainment/recreation:

Women's mobility for purposes of entertainment is hugely restricted as
compared to men, not only for concerns of safety and security, but also
because of their household burden and their role as caregivers, and
sometimes just because they are women. Women need to justify their
presence in the public space for a productive purpose. The ‘bad woman-
good woman' trope also creates a moral pressure for women to abide by
the norms. Along with household norms, norms of community are strictly
imposed on women and not men. Even if women go out, they do so with
permission from the stated head of the house, be it for entertainment or
any other purpose. It is also the fear of losing the privilege that men and
especially those in position of power possess.
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GENDER AND MOBILITY

Women'’s constitutional rights:

The rights and safeguards for women enshrined in the Indian constitution

are:

1.

10.

11.

12.

13.

The State shall not discriminate against any citizen of India on the
ground of sex [Article 15(1)].

The State is empowered to make special provision for women. In
other words, this provision enables the State to make affirmative
discrimination in favour of women [Article 15(3)].

No citizen shall be discriminated against or be ineligible for any
employment or office under the State on the ground of sex [Article
16(2)].

Trafficking of human beings and forced labour are prohibited [Article
23(1)].

The State should secure for men and women equally the right to an
adequate means of livelihood [Article 39(a)].

The State to secure equal pay for equal work for both men and
women [Article 39(d)].

The State is required to ensure that the health and strength of women
workers are not abused and that they are not forced by economic
necessity to enter avocations unsuited to their strength [Article 39(e)].

The State shall make provision for securing just and humane
conditions of work and maternity relief [Article 42].

It shall be the duty of every citizen of India to renounce practices
derogatory to the dignity of women [Article 51-A(e)].

One-third of the total number of seats to be filled by direct election in
every Panchayat shall be reserved for women [Article 243-D(3)].

One-third of the total number of offices of chairpersons in the
Panchayats at each level shall be reserved for women [Article 243-
D(4)].

One-third of the total number of seats to be filled by direct election in
every Municipality shall be reserved for women [Article 243-T(3)].

The offices of chairpersons in the Municipalities shall be reserved for
women in such manner as the State Legislature may provide [Article
243]
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I MODULE - 7

gg@ Objectives

e To understand the concepts of gender and livelihood and understand
how gender impacts livelihood.

e To understand livelihood as a right and access to all irrespective of
gender.

e To ensure food and nutritional security along with economic justice
through a gender transformative livelihood approach.

e To create awareness on access, control over resources, asset creation,
decision making, and equal opportunity in livelihood decision and
ownership.

Materials Required

e Charts
e Marker/sketch pen
e A weighing scale and pebbles (if possible)

Content
e Concept of gender technology, opportunities,
transformative livelihood asset creation and equal say in

- livelihood decision making
e Division of labour and drudgery

reduction e Nutrition sensitive agriculture

e Equal access and control over e Collective approach to farming
resources, assets, market, credit,

Time: 2 Hours

- Notes for the facilitator

This session has three participatory gender analysis exercises-

Exercise 1 has two parts. The first part (Exercise 1a) will be a discussion
on understanding livelihoods and the various factors that affect livelihood.
There will be sharing of personal experiences in this exercise. The second
part (Exercise 1b) will be a story with further discussion. The second and
third exercises will be in the form of activity which will be followed by
discussion.
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Gender and Livelihood

GENDER AND LIVELIHOOD I

O Exercise - 1 (a):

@ Evolving a new and common understanding of ‘livelihood’ in today’s context.

This will be an open interactive session.

The facilitator will ask the participants what they understand by
‘livelihood'.

The participants will share their understanding and the facilitator will
capture the sharing on chart paper.

Points to facilitate discussion

How do we ensure access to enhanced income and asset creation?

How will we invest in securing a more viable future and sustain the next
generation?

How do we address current needs and problems of the family?

How do we secure better well-being of the family and self: health,
nutrition and redistribute gender division of labour?

How do we enhance skills and continue to work intensively?

How do we enhance the dignity of women and others, all people and self?
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